VIDYODAYA
JOURNAL OF HUMANITIES
AND SOCIAL SCIENCES

Vidyodaya Journal of Humanities

and Social Sciences

VJHSS (2024), Vol. 09 (02)

The Role of Extensive Reading-Based Activity Approach in
Developing Speaking SKills of Second Language (English) Adult

Learners
S. G. S. Samaraweera

Department of English Language Teaching, University of Ruhuna, Sri Lanka

Article Info

Article History:
Received 13 Jan 2024
Accepted 05 Nov 2024
I[ssue Published Online
01 July 2024

ABSTRACT

Key Words:

Exposure

Extensive reading

Target language
Speaking skills

Second language learners

*Corresponding author
E-mail address:
samaraweera021@gmail.com

https://orcid.org/0000-
0003-1908-9941

Journal homepage:
http://journals.sjp.ac.lk/in
dex.php/vjhss

http://doi.org/10.31357 /th
ss/vjhss.v09i02.11

VJHSS (2024), Vol. 09 (02),
pp. 161-178

ISSN 1391-1937/ISSN
2651-0367 (Online)

Faculty of Humanities and
Social Sciences 2024

Although structural rules are taught in a second language (English)
classroom, second language learners’ speaking skills cannot be improved
until they are exposed to the language and provided opportunities to
practice it in a pedagogical environment. Extensive reading may help
learners to be exposed to the target language and identify the use and
function of structural rules in authentic situations. Additionally, activities
based on extensive reading may help learners practice speaking in the
pedagogical environment with peers. As a result, this intervention study
was conducted to investigate the viability of employing extensive reading
and such a reading-based activity approach in developing the speaking
skills of second language (English) learners. The study was conducted for
48 hours with 60 second language adult learners in one of the public
universities in Sri Lanka. Participants were divided into two groups:
experimental and control. Both groups were taught precisely the same
material by the same instructor. However, the experimental group (N =
30) participated in extensive reading-based classroom activities, whereas
the control group (N = 30) did not. The speaking evaluation was
conducted based on a standardized rubric by two evaluators. When the
results of the two groups were compared, it was indicated that exposure
to the target language through extensive reading and reading-based
activities in the classroom has a significant effect on developing the
speaking skills of adult second language learners. The results further
indicate that when learners are provided more opportunities to be
exposed to the target language and participate actively in reading-based
activities in pairs or groups in the classroom, they can enhance their
speaking skills. Therefore, an extensive reading-based activity approach
can be suggested as an effective and useful instrument for developing ESL
speaking skills.
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1. Introduction

The English language is important in today’s
globalised world, as it is the language of
academia, professionals, education, the
internet, diplomacy, tourism, business,
international communication, and one of the
most commonly spoken languages in the
world. This language assists individuals to
progress in life both personally and
professionally. As a result, in the spirit of
globalisation, English is taught as a second
language (ESL) or a foreign language (EFL) at
schools, colleges, and universities across the
world in the spirit of globalization. Generally,
English language programmes are designed
to improve all four skills: reading, writing,
listening, and speaking. Given that the ability
to convey a message verbally in English is a
daily requirement in every aspect of
globalised society, of all four skills, generally,
English speaking abilities play a significant
role in communication in today’s
interconnected world. Consistent with this,
Vellayan et al, 2020) emphasized that
speaking skills are crucial and demanded
significantly in the competitive world,
besides writing, listening, and reading.

The ultimate goal of speaking is to convey a
message effectively to an individual or a
group of people. The skill of speaking can be
defined as being able to communicate
verbally, confidently, spontaneously, fluently,
and accurately with an individual or a group
of individuals. Speaking is an interactive
activity that involves generating, obtaining,
and organizing information (Brown 2001). In
speaking, speakers look for ideas, construct
meanings, share them with listeners, and
connect emotionally. The speakers are
required to produce utterances accurately
and fluently to convey the message effectively
to the listener. In speaking, accuracy can be
defined as the ability to use grammar and
vocabulary correctly, whereas fluency can be
defined as the ability to fill time with talk and
speak easily and process language
productively at a reasonable speed. In terms
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of speaking, accuracy and fluency are
mutually inclusive and both are essential
components of speaking skills. Therefore,
both accuracy and fluency should be
developed simultaneously in a speaking
classroom.

Speaking skills are a complex, multi-
component, and conscious  process.
Therefore, developing speaking skill has
become a challenging task for the teachers
and the learners in the English as a second
language pedagogical environment,
particularly for adult learners because they
are not the age of the typical learner.
Consistent with this, Vellayan et al. (2020)
emphasised that speaking is always the most
challenging skill for ESL learners. Although
both accuracy and fluency are important in
speaking, adults may be more concerned
about accuracy than fluency. Adult learners
may be generally more anxious than young
learners. They may have speaking anxiety,
which has a debilitating effect on oral
performance and fear of oral communication
or communication apprehension (Lucas
1984; Phillips 1992). In the process of
developing a second language, fear of using
the language may influence learners’
adaptation to the target environment and
ultimately negatively impact oral
achievement. In learning a language, anxiety
may influence the learners’ adaptation to the
language and their language development.
With extensive reading and reading-based
activities in a pedagogical environment,
anxiety may be reduced and accuracy and
fluency improved. L2 learners may acquire
knowledge of grammar, sentence structures,
and vocabulary through extensive reading,
whereas classroom instructions and
practicing the target language in the
classroom with peers may develop their
accuracy, fluency, and confidence, which are
essential components of speaking skills. In
line with this, Hedge (2001) suggested that
reading helps learners to be aware of
language  structures and  vocabulary
knowledge. Furthermore, Fraser, (2000)
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argued that vocabulary, grammar, and
pragmatics play a significant role in speaking
skills.

In the process of developing speaking skills,
vocabulary and grammar knowledge,
confidence, and competence are required to
be developed simultaneously so that learners
can construct systematic verbal meanings
and convey them accurately and fluently to
the listener. One of the instructional
approaches that can be used to address all
these aspects simultaneously in a pedagogical
environment is providing opportunities for
learners to be exposed to reading extensively
and practice language through reading-based
classroom activities. Exposure to reading
extensively and reading-based classroom
activities such as storytelling, individual
speeches, debates, and conversation can
increase learners’ interest, engagement,
learning capacity, awareness of grammar
rules, and vocabulary use, and finally, they
may lead to the development of speaking
skills. Although different elements are
necessary to improve speaking skills,
grammar and vocabulary knowledge and
practice may play a significant role in
developing this skill. These features may

facilitate learners to develop accuracy,
fluency, competence, and confidence in
speaking.

The success of communication is the power of
words. In communication, individuals benefit
from knowing many words because they can
express their feelings, thoughts, and ideas
effectively. Vocabulary knowledge is essential
for effective oral communication as it boosts
speakers’ confidence and competence and
improves fluency. In line with this, while
Lewis (1993) and Koizumi, (2005) stated that
vocabulary knowledge is indispensable in
fluent speaking, Oya, Mnalo, Greenwood,
(2009); Levelt, (1989); and Laufer (1997)
pointed out that it is difficult to produce a
wider range of meanings in communication
without vocabulary knowledge. Additionally,
while Higgs and Clifford (1982) argued that
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vocabulary knowledge is related to speaking
performance, Cunningham and Stanovich
(1998) argued that more reading helps
learners acquire vocabulary knowledge, and
vocabulary knowledge makes learners more
precise and articulate. Similarly, Lechmann,
(2007) suggested that reading leads to
incidental vocabulary acquisition, making it
the most effective way for learners to acquire
new words. Furthermore, Samaraweera,
(2023) suggests reading significantly
contributes to vocabulary knowledge, in
agreement with Nation (1995). Consistent
with this, Hedge (1985) argued that through
extensive reading, L2 learners can learn the
meaning of unknown words from context
clues and develop vocabulary knowledge.

In addition to vocabulary knowledge,
grammar knowledge may play a main role in
maintaining accuracy and fluency in
speaking. While Wallis & Nelson, (2001)
defined grammar as the study of how words
combine to form sentences, Nelson, &
Greenbaum, (2018) defined grammar as the
set of rules (fundamental principles) and
structure of the language that can be used to
combine  words into larger units.
Furthermore, Yuliawati, (2018) stated that
grammar knowledge is the ability to
understand text’s rules and regulations. It
helps learners organise words and phrases to
construct correct sentences and produce
meaningful messages. In line with this,
Harmer & Khan (1991) claims that grammar
knowledge is essential in producing meaning
competently in a language. Grammar
knowledge in oral communication helps
learners to use appropriate forms of words,
create clear and correct sentences, avoid
misunderstandings in oral conversation, and
may influence learners’ speaking
performance. According to Richards &
Renandya's (2002), grammatical competence
contributes to learners' accuracy and fluency
in speaking by helping them understand and
use language  structures  accurately.
Grammatical competence enables learners to
generate an infinite number of correct
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sentences (Chomsky, 1965) and to speak
fluently (Mubhsin, 2015). Grammar
knowledge helps learners maintain accuracy
in their speaking and may be the basis of
fluency. To maintain fluency in speaking, both
grammar and vocabulary knowledge are
essential. Fluency can be acquired through
understanding the language and practicing it
(Krashen, 1983) whereas good grammatical
mastery can be obtained through reading (Li,
& Song, (2007).

Although English as second language learners
have learnt English for so many years, they
often struggle to speak it fluently in real-time
situations when it is demanded. Speaking
seems to be difficult for second language
learners, as it requires both linguistic and
socio-linguistic competencies and practice of
the target language to produce accurate and
fluent utterances. In line with this, Carter &
McCarthy, (1995) argued that speech has its
own distinct skills, structures, and
conventions compared to written language.
Developing speaking skills in adult learners
requires not only knowledge of grammatical
structures and vocabulary but also socio-
linguistic awareness and practice. This poses
a challenge for both teachers and learners, as
they need to develop fluency, accuracy,
confidence, and competence in speaking
simultaneously. Therefore, speaking skill is
given prominence in educational institutions
across the world, and teachers employ
different approaches to developing it in
learners. Additionally, given that L2 teachers
and learners experienced difficulties in
developing speaking skills in the past few
decades, researchers (Vellayan et al., (2020);
Santhanasamy, & Yunus, (2022); Goh and
Burns, (2012); Wipf, (1985) have empirically
established insights into the nature, process,
and approaches of developing speaking skills
in L2 learners (both children and adults).
Previous research on English as a second
language speaking suggests numerous
approaches: Instagram-based approach
(Mansor and Rahim, 2017), debate-based
approach (Zare, & Othman, (2015), Games-
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based approach (Led, & Cely, (2010), and
Teaching Speaking Cycle (Goh and Burns,
2012). Furthermore, the traditional teacher-
centered approach, the flipped learning
approach, the student-centered approach,
and the Non-technology approaches have
been discussed in the literature (Richards,
2008; Cheng & Warden, 2020; Weimer,
2013).

Although educators make an effort to
improve speaking skills among L2 young
adult learners, it seems that they are still
struggling to improve their speaking skills. As
a result, researchers have explored different
approaches, including peer interaction,
flipped learning, technology, classroom
activities, and classroom debates, in dealing
with the issue of developing L2 speaking
skills. For instance, while Karpovich et al
(2021) found that active support from peers
and teachers is beneficial for learners in
improving  their = speaking  abilities,
Santhanasamy, Yunus, and Rahman, (2015)
suggested that flipped learning promotes
self-regulated learning, interaction,
motivation, and accomplishments, promoting
flexibility for teachers and learners to
collaborate and improve their speaking skills
independently.

Moreover, while Rahman, Yunus, and Hashim,
(2019) argued that technology can be used to
provide better speaking tasks for learners,
Gudu, (2015) examined the impact of
classroom activities employed in developing
English-speaking skills in secondary school
children in Kenya. They suggested that
learners should be given opportunities to
practice the English language in context,
addressing learners' cultural factors using
learner-centered strategies. Furthermore,
Handayani, (2015) argued that Instagram is
effective for improving overall language
skills, particularly speaking skills, and is a
valuable tool for both in-class and out-of-
class use, whereas Mansor, and Rahim,
(2017) explored L2 learners' engagement in
online discussions and their responses to
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using Instagram for language learning
activities. Similarly, Kukulska-Hulme, (2009)
suggested that by providing collaborative
speaking activities, cell phones can be used to
promote learners' speaking skills. In line with
this, Borau, Ullrich, Feng, and Shen, (2009)
revealed that mobile devices allow learners

to enhance learners’ communicative
competence.
Additionally, Zare, and Othman, (2015)

conducted a study on how using classroom
debate can enhance undergraduates' oral
communication skills and critical thinking.
They asserted that classroom debate is a
beneficial learning activity that improves
speaking skills by increasing self-confidence
and overcoming stage fright. Alasmari and
Ahmed (2013) claimed that debate
encourages active learning and can enhance
students' English speaking skills, while Zare
and Othman (2013) proposed that classroom
debate is an effective strategy for promoting
student interaction and involvement,
reducing stage frightt and building
confidence. Furthermore, they argued that as
learners participate in debate and listen to
others, they will also pick up new words
and increase their vocabulary knowledge.

Furthermore, Burns (1998) discussed two
approaches to developing speaking skills: the
indirect/transfer =~ approach and the
direct/controlled approach. In the indirect
transfer approach, students often practice
speaking with their peers in the classroom
and then apply these skills to real-life
communication. In the direct-controlled
approach, grammar and pronunciation are
taught directly through drills and other
activities.

Moreover,  while = Manurung (2015)
emphasised that contextual internet-based
instructional materials helped improve
students' speaking skills, Goh and Burns
(2012) proposed the "Teaching Speaking
Cycle," aiming to develop second language
speaking skills through various activities and
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tasks. The model consists of seven stages:
focusing learners' attention on speaking,
providing input, conducting speaking tasks,
focusing on language, repeating speaking
tasks, directing learners, and providing
feedback. They argued that the teacher is
required to guide learners systematically in
each stage of the cycle.

Researchers (Bell, 2001; Nation, 1997; Shue,
2004; Li, Gan, Leung, & An, (2022) have also
examined the influence of extensive reading
on different language development aspects,
concluding that extensive reading is crucial in
enhancing learners' language proficiency. For
example, Mason and Krashen (1997) found
that extensive reading improved reading
comprehension and motivation, while Leung
(2002) found that reading improved reading
comprehension ability, grammar, and
vocabulary knowledge. Powel (2005)
emphasised that extensive reading enhances

vocabulary, grammatical knowledge,
confidence, and motivation in language
learning.

Additionally, Bell (2001); Sheu (2003) and
Powel (2005) emphasised that extensive
reading positively affects vocabulary
knowledge, grammatical knowledge,
confidence, and motivation in language
learning. Consistent with this, while
Samaraweera (2023) emphasised that
extensive reading enhances vocabulary
knowledge, Pigada and Schmitt (2006) found
that encountering a word 20 times in a text
increases word knowledge and that
vocabulary knowledge gives learners
confidence in speaking. Engaging in a large
quantity of reading materials can also
improve language proficiency. Li, Gan, Leung,
& An, (2022) suggested that extensive
reading is a valuable tool for developing
language proficiency, as it helps learners
learn the language incidentally. However,
Rahmany, Zarei, & Gilak, (2013) argued that
extensive reading did not significantly
affect Iranian undergraduate L2 learners’
speaking skills. They argued that although
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extensive reading improves L2 vocabulary,
grammar, spelling, and reading
comprehension, it does not improve speaking
skills. In this scenario, it can be argued that
although  different  approaches were
investigated in L2 speaking research,
conclusive evidence is not provided to
determine the appropriate approach that can
be used to develop L2 speaking skills.

Exposure to the target language through
extensive reading may assist L2 learners

recognise the language’s function and
behavior and improve their ability to
manipulate structures in verbal

communication. In line with this, Heaton,
(2004) argued that learners should have the
ability to manipulate structures and use
appropriate forms of grammar in
communication, and without reading,
language acquisition may be difficult. Bright
and McGregor, (1970) also suggested that
individuals who want to learn English should
read more or move into an English-speaking
environment. Both  grammatical and
vocabulary competencies are important for
speaking fluently and accurately. In line with
this, Wipf, (1985) argued that generally an
individual needs to acquire knowledge of
vocabulary and grammar to produce correct
and accurate utterances. Reading helps
learners understand sentence structures and
enhances the knowledge of vocabulary and
the command of the language (Bright and
McGregor, 1970). Reading can also help
learners learn target language sentence
structures, generate new ideas, and organise
their thoughts in speaking. Consistent with
this, Krashen, (1983) suggested that reading
contributes significantly to L2 learners’
competence in all four skills, whereas
Williams (1984) suggested that language
learners can practice the language they have
learned through reading and reclaim it when
speaking.  Additionally, Bell, (2001);
Yamashita, (2008); Leung, (2022) argued that
extensive reading plays a vital role in
learners’ language proficiency, whereas Bell,
(2001) and Sheu, (2003) emphasized that
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vocabulary knowledge and grammatical
competence can be enhanced through
extensive reading.

Researchers (Nation and Newton, 2009;
Krashen, 1983; Grabe and Stoller, 2002;
Renandya and Farrell, 2011; Bell, 2001; Day
and Bamford, 1998) emphasised the
association between extensive reading and
speaking skills. However, it appears that the
association between extensive reading and
speaking skills is not as researched as other
aspects of language skills. Although
researchers have focused on the relationship
between reading and the development of
different skills in a second language, they
have paid little attention to the relationship
between reading and speaking skills,
particularly among young adult learners. L2
researchers have also not provided
conclusive evidence on the best tools to
develop L2 speaking skills, and this issue
remains unresolved. To address this issue, it
is necessary to identify possible approache/s.
One approach that can be explored is the
extensive reading and reading-based activity
approach, which may address learner
challenges: language anxiety, lack of grammar
and vocabulary knowledge, and lack of
confidence in L2 speaking. Additionally, this
approach may facilitate L2 learners to
enhance their accuracy and fluency in
speaking. Therefore, this intervention study
examined the viability of employing an
extensive reading-based activity approach in
a pedagogical environment in developing
speaking skills among young adult L2
learners.

1.2 Research Questions

— Can  extensive reading improve
vocabulary and grammar knowledge in
L2 adult learners?

— Can an extensive reading activity-based
approach develop L2 adult learners’
speaking skills?
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2. Materials and Methods

2.1 Participants

The participants were adult second language
learners in one of the public universities in Sri
Lanka. Participants in both groups (control
and experimental) were adult ESL learners
(both male and female) enrolled in Extension
Courses in English. The participants were
following a Diploma in English and they were
enrolled in the course through a placement
test. The placement test consisted of
grammar (two items: recognising
grammatical mistakes and  sentence
completion), vocabulary, writing, and
reading. The experimental group was
assigned extensive reading and activities
were conducted in the classroom based on
the reading, whereas the control group was
not assigned extensive reading, and activities
were done as mentioned in lesson materials.
The same teacher taught both groups. The
first language of the participants was Sinhala.
All participants did not follow any other
English courses during the study. Therefore,
the experimental group experienced an
extensive reading activity-based approach
only in this course. Both groups were taught
the same syllabus, which was basically
grammar oriented. However, the form-based
traditional approach was used in the class of
the control group, whereas the extensive
reading and reading-based activity approach
was used in the class of the experimental

group.
2.2 Instruments and Procedure

Extensive reading and reading-based activity
approach was wused in the pedagogy
environment of the experimental group. Both
groups were given classroom instruction.
Discussion, debates, pair work, group work,
storytelling, presentations, speeches, short
dialogues, role play, and short talks were

conducted as extensive reading-based
activities in  the classroom. These
collaborative  activities created more

authentic contexts for speaking, and through
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these activities, learners interact with peers
in pairs or groups to convey information and
viewpoints to achieve communicative
outcomes. All these activities were based on
extensive reading assigned to learners. The
study was conducted for 48 hours (two hours
per week). At the beginning of the study, the
benefits of speaking skills and extensive
reading-based activities in developing second
language speaking skills were discussed with
the experimental group to motivate them to
be engaged actively in reading. The learners
were encouraged that extensive reading
would likely help them to be exposed to the
target language and realise the function of the
language in an authentic context.
Furthermore, they were assigned to read
short stories, novels, and reading materials
that match their level of English by the
teacher and bring them to the class. Then,
based on their reading, different activities
were conducted. The activities were
interactive and as a result, learners were
engaged actively in them. Learners were
required to do all readings outside of class.
The reading materials were decided by the
teacher through negotiation with the
learners. Every week, learners were required
to finish their assigned readings before

attending the class. Learners were
encouraged constantly to keep up with
reading. A post-test evaluation was

conducted parallel to the pre-test evaluation
to assess the learners’ speaking skills.
Vocabulary knowledge, grammar knowledge
and speaking skills were tested. The
evaluation was based on two activities:
questions and answers and prepared speech
on a given topic. The UTEL bench marks
assessed the learners' ability to communicate
familiar topics, state numerical data, deliver a
short speech, find information, respond to
questions, express opinions, interact
spontaneously, and communicate coherently.

The UTEL Bands provide a comprehensive
framework for assessing speaking skills and
have been proven to be reliable and valid in
Sri Lankan context. The pre- and post-tests
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assessed specific factors, namely:
Pronunciation - clarity and accuracy of
spoken words, Vocabulary - ability to speak
fluently without unnecessary pauses or
interruptions, Grammatical Range and
Accuracy - correct use of grammatical
structures and various sentence patterns,
Lexical Resources - range and
appropriateness of words used in speaking,
Coherence and cohesion- the logical
organisation of ideas and ability to link
sentences smoothly. The use of these
components as part of the assessment rubric
ensures a robust and comprehensive
evaluation of the students’ speaking skills
both before and after the intervention. This
approach ensures that the evaluation not only
focuses on general speaking increases, but
also provides precise insights into fluency,
vocabulary usage, and grammatical accuracy,
as underlined by the UTEL band descriptions.

The topic was given by the evaluators, and
learners were given 3 minutes to prepare for
the topic, and speech was required to do for 5
minutes. The skill was assessed through the
process of having each student explain or
describe the chosen topic. Prior to the
program, learners from both groups were
assessed and the findings were analysed and
compared to identify whether there were any
variations in speaking skills between the two
groups. However, there was a significant
difference in speaking skills between the two
groups. At the end of the programme, both
groups were assessed and the results were
analysed and compared.

The skill was assessed using common band
descriptors developed by a panel appointed
by the University Grants Commission of Sri
Lanka (UGC) for a common test for adults
known as the University Test for English
Language (UTEL), a national test
administered in all state universities in Sri
Lanka and funded by the World Bank. The
band ratings varied from 0 (the lowest) to 9
(the highest). Bands below 05 were regarded
as weak while band 9 was considered the
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highest. The findings are shown in the results
section. During the programme, the teacher
observed and experienced the ability to play
a specific role in the classroom presentation,
to ask and respond to questions, and to
comment and argue during a discussion. The
findings indicate that extensive reading and
reading-based activity approach potentially
support adult second language learners
develop their speaking skills. Additionally,
the results indicated that this approach
boosts the development of vocabulary and
grammatical knowledge as well as accuracy
and fluency in speaking skills.

3.Results and Discussion

The study aimed to determine if reading
extensively leads to improvements in
grammar and vocabulary knowledge and if an
extensive reading-based activity approach
helps young adult second-language (English)
learners enhance their speaking skills. The
pre-and post-evaluation of the experimental
and control groups showed significant
differences in speaking skill development.
The study indicated that extensive reading
significantly contributes to grammar and
vocabulary knowledge, while an extensive
reading-based approach supports the
development of speaking skills in young adult
second-language learners.

The following bar charts and line graphs
provide a detailed overview of the results of
the placement test, pre- and post-grammar
tests (recognising grammatical mistakes and
sentence completion), vocabulary tests, and
speaking tests obtained by the participants.
Line Graph 01 depicts the scores received by
each participant in both groups for the
grammar and vocabulary items at the
placement test. The majority of participants
(70%) received four (04) or fewer than four
(04) out of ten scores on both assessments.
These findings suggest that the learners in
both groups had equal levels of grammatical
and vocabulary knowledge at the beginning
of the programme.
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Figure 01. Both Groups - Placement Test Results (Grammar and Vocabulary)
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Figure 02. Control Group, Post -Test Results (Grammar and Vocabulary)

Line Graph 02 displays the marks obtained by
each learner of the control group for the post-
tests: grammar and vocabulary, which were
similar to the test items of the placement test.

It can be seen that the majority of learners
(60%) have gained marks five (5) or below
five (5) out of 10 marks for both tests as
compared to the placement test results.
However, a slight development in both
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components can be seen as the learners
followed the programme for 48 hours.

Line Graph 03 indicates the marks obtained
by each learner of the experimental group for
the post-tests: grammar and vocabulary,
which were similar to the test items of the
placement test. It can be seen that the
majority of learners (around 75%) have
gained marks of eight (8) or above out of 10
marks for vocabulary, while about 65%
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scored for grammar. Average vocabulary
score increased by 3.5 points whereas
grammar scores increased by 2.8 points. The
results indicated that learners received more
marks for vocabulary than grammar, which

indicates that extensive reading has a
significant impact on the development of
vocabulary knowledge (this will be discussed
in the discussion section).

12

10

10 Marks
(o)}

e Grammar

Vocabulary

1 3 5 7 9 11 13 15 17 19 21 23 25 27 29
Participants

Figure 03. Experimental Group, Post -Test Results (Grammar and Vocabulary)

The Bar Chart 01 depicts the band received by
each learner of both groups: control and
experimental, for the pre-speaking test. It can
be seen that the majority of learners (80%) of
both groups have gained band 3 or below
which indicates weak.

Bar Chart 02 demonstrates the band obtained
by each learner of both groups: control and
experimental, for the speaking post-test. It
can be seen that 85% of the learners of the
control group have obtained band 4 or below
4, which is weak whereas 90% of the learners
of the experimental group have gained band
5 or above which is considered good and
excellent. In contrast with the learners of the
control group, the learners of the
experimental group have developed their
second language speaking skills significantly
with the help of an extensive reading-based
activity approach in a second language
pedagogical environment. The findings
demonstrate that there is a significant
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difference in how the two groups improve
speaking skills.

Therefore, it can be argued that an extensive
reading activity-based approach has a
profound effect on the development of
speaking skills with accuracy and fluency in
adult second language learners. The results
suggest that learners with more exposure to
extensive reading and reading-based activity
in the classroom can improve their grammar
and vocabulary knowledge and speaking
skills than learners with less exposure to
extensive reading and practice.

The findings indicated that the amount of
exposure to extensive reading and reading-
based activity in a second language
pedagogical environment reflected in their
speaking skills. These findings will be
discussed in the discussion section with
supporting evidence.
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Figure 04: Both Groups, Speaking Pre-Test Results
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Figure 05: Both Groups, Speaking Post -Test Results
The main objective of this study was to adult learners of English as a second
examine if extensive reading helps improve language. The results showed that the
grammar and vocabulary knowledge and if an extensive reading-based activity approach
extensive reading-based approach can be has a significant impact on the development
used to enhance speaking skills in young of speaking skills in L2 young adult learners.
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Furthermore, the findings suggested that this
approach also has a positive effect on the
development of grammar and vocabulary
knowledge, allowing learners to speak with
accuracy and fluency. These results support
the Input Hypothesis (Krashen, 1985), which
suggests that learners acquire language in a
more natural and less structured way
through exposure to the target language.

The current findings suggest that extensive
reading and reading-based activities can help
L2 learners improve their vocabulary
knowledge, which is crucial for speaking
fluently. Previous studies (Oya, Manalo, and
Greenwood, 2009; Koizumi, 2005;
Samaraweera, 2023; McLean, Stewart, &
Batty 2020; Warnby, 2022) have also
emphasised the role of reading in vocabulary
development and the importance of
vocabulary in maintaining fluency in
speaking. For instance, Samaraweera, (2023)
examined if reading contributes to the
development of vocabulary knowledge and
suggested that more reading significantly
contributes to the development of vocabulary
knowledge among ESL undergraduate
learners. In line with this, (McLean, Stewart,
and Batty, 2020; Warnby, 2022) suggested
that exposure to reading materials has a
tendency to infer the meanings of words and
phrases which leads to the acquisition of
vocabulary knowledge. Exposure to reading
may help learners understand the grammar
of words and meanings of sentences and
where the words fit with other words.
Reading may allow L2 learners to analyse
words in a language and in turn, develop
vocabulary knowledge by wunderstanding
both the structural and functional elements of
words.

In acquiring vocabulary = knowledge,
understanding how words behave in context
is important (Nagy & Anderson, 1984). This is
supported by Sanacore (1994), who asserts
that extensive reading improves learners'
ability to guess the meaning of unknown
words and phrases based on context clues.
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Sanacore = emphasised that reading
extensively makes learners understand more
sentences and concepts in the target
language. Furthermore, Nation (1995)
argued that reading is a major source of
vocabulary growth, while Lechmann (2007)
suggested that reading results in incidental
vocabulary acquisition. Based on the findings
of the present study, it can be suggested that
both classroom activities and extensive
reading are essential for developing L2 young
adult learners’ speaking skills. Similar to the
current results, Dubin and Olshtain (1977)
suggested that extensive reading allows
learners to acquire a great deal of vocabulary
in a more natural and less structured manner.
Furthermore, Nation (1997) suggested that
vocabulary knowledge helps learners to
develop confidence in speaking. Consistent
with this, Higgs and Clifford (1982), the
current results indicate that vocabulary
knowledge has a profound effect on speaking
performance and vocabulary can be
developed through extensive reading and
reading-based activities. This is consistent
with Levelt, (1993; Laufer (1997); Lechmann,
(2007); and Samaraweera, (2023) who
argued that vocabulary is fundamental in
speaking and more reading helps learners to
be exposed to vocabulary and acquiring
broad and deep vocabulary knowledge.
However, ESL learners' vocabulary
acquisition is likely also to be influenced by
spoken language exposure (Krashen (2003).
Therefore, in addition to exposure to written
language, exposure to spoken language also
should be considered in future studies.

Furthermore, consistent with previous
studies (Richards & Renandya, (2002);
Mubhsin, (2015), the current results indicated
that in addition to L2 learners’ vocabulary
knowledge, grammatical competency also
can be developed through the approach: of
extensive reading and extensive reading-
based activities. This is consistent with the
studies (Bell, (2001); Sheu, (2003);
Samaraweera, (2023); Powel (2005). While
they emphasised that extensive reading
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positively impacts vocabulary knowledge and
grammatical competence, Harmer & Khan,
(2001) argued that grammar supports
learners to arrange the correct meaning of
sentences based on the context, and avoid
misunderstanding in oral communication. In
line with this, Krashen (1992) suggested that
reading is a significant factor that helps L2
learners improve good grammar knowledge
and enable them to build sentences and

utterances independently. Grammatical
competency facilitates L2 learners to
construct comprehensible sentences in

speaking. It seems that this approach helps
learners develop the ability to manipulate
structures in the target language and produce
grammatically correct and logically
connected sentences with appropriate words
in oral communication. The current results
indicate that both vocabulary and
grammatical competencies are essential in
speaking and both can be developed through
extensive reading and reading-based activity
approaches in a second language pedagogical
environment.

Extensive reading facilitates L2 learners to
improve their both grammatical and
vocabulary knowledge, which leads to the
development of accuracy and fluency of
speaking skills. This is consistent with (Bell,
(2001) and Sheu, (2003) who emphasised
that extensive reading has a positive impact
on vocabulary and grammar knowledge.
When the learners are constantly engaged in
the target language through reading and
reading-based activities, they may notice and
master the patterns in the target language.
This is consistent with Fraser, (2000) and
Hedge (2001). They suggested that reading
helps learners to be aware of language
structures and vocabulary knowledge.

Vocabulary may help L2 learners to maintain
fluency whereas grammar may help them to
maintain accuracy in speaking. Consistent
with previous literature (Bell, (2001);
Yamashita, (2008); Leung, (2022), and based
on the findings of the study, it can be
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suggested that an extensive reading and
reading-based activity approach can support
L2 learners to acquire vocabulary and
grammar knowledge of the target language
and maintain accuracy and fluency in their
speaking.

The results indicate that in addition to
grammar and vocabulary knowledge,
continuous practice in the pedagogy
environment also plays a vital role in
developing L2 learners’ oral communication.
Consistent with this, while Richards (2006)
argued that speaking can be developed
through practicing the target language in the
classroom, Gudu, (2015) argued that practice
develops competency and confidence in L2
language learners. Additionally, Krashen, &
Terrell, (1983) and Williams (1984)
suggested that through reading language
learners can practice the language they have
learnt and reuse it. When opportunities are
provided to learners to practice the target
language with their peers in the classroom,
they interact with each other and share their
knowledge and experience with peers and
may develop their confidence in using the
language. This is consistent with Manurung,
(2015) and (Goh and Burns, 2012). They
argued that different activities and tasks in a
second language pedagogical environment
assist learners in developing their confidence
and competence.

Therefore, it can be suggested that extensive
reading and reading-based activity approach
can create opportunities for learners to
practice the target language continuously,
and this practice may lead to the
development of L2 language speaking skills.
In line with this, Williams (1984) suggested
that L2 learners can practice the language
through reading and reuse it in other skills
such as speaking. Additionally, through this
approach, based on the activity, the teacher
can create task a fun-filled environment in the
classroom and guide learners systematically
in each activity so that learners can be
motivated to speak in a fun and conducive
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environment and make them more active and
independent.

Considering the findings, it can be suggested
that an extensive reading and reading-based
activity approach can be used to practice the

target language in a second language
pedagogical environment and develop L2
learners’  vocabulary and  grammar

knowledge, which leads to the development
of L2 learners’ speaking with accuracy and
fluency.

5. Conclusion and Recommendation

This intervention study aimed to investigate
whether  extensive reading develops
grammar and vocabulary knowledge and
extensive reading-based activity approach
can be used to develop speaking skills with
accuracy and fluency in English as a second
language for young adult learners. L2
speaking literature argues that grammar
vocabulary knowledge and practice are
essential features of developing speaking
skills, as these features develop accuracy and
fluency in speaking skills.

In consistent with the literature, the results of
the current study indicated that extensive
reading and reading-based activity approach
is a significant tool that can be used to
develop second language young adult
learners speaking skills. The results further
indicated that through extensive reading-
based activities learners can practice and
internalise vocabulary and grammatical
structures in the pedagogical environment.
The factors: vocabulary and grammar

knowledge, practice, fluency, accuracy,
language anxiety, confidence, and
competence  should be focused on

simultaneously in the process of developing
speaking skills.

The results of this study indicated that the
extensive reading and reading-based activity
approach can address all these factors
effectively. Given that this approach
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facilitates learners to learn and practice the
target language continuously in and outside
of the classroom and it provides
opportunities for learners to read extensively
and experience the nature and function of the
target language, it can be suggested that this
approach could be employed as a teaching
tool in developing L2 young adult learners’
speaking skill in English as a second language
pedagogical environment. The implications
derived from this study could be useful for
ESL educators and learners.
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